, . )
.
. .
. . v L4
LT RN
. . .

- TITLE “P;o1oct SABE,- ESEA Title VvIX, Final Evaluation

‘ABSTRACT /

. ) : P R / w4

. .
, Yo - .
.
. ) LI
. ) N "
v u
.
,

6ochnnur ausuau » , |
D.205 654 - ’ / oo . up 021 594

Peport, 1979-~1980,

. INSTITOTION ev York City Board nf Fducation, Brooklyn, N.Y.

. 0ffice of Rluca*ional Evaluation. .
SPONS AGENCY Office of Biltnaunl Bducation and Hinority Languages
v . Affalrs (BP), Washinqton, P.C. ,

BUREAU .NO 5001-42-07647 ]

PUB DATER - -/ . [BO] o S

GPANT ' . G0O7604BE6

Norw S4p.: For related documents, see UD 021 601 602, L

021 593 =596, 'and 0D 021 610 611.

"*B

_EDRS PRICE  MF01/PC03 Plus Postage. o .

DESCRIPTORS = /Achlievemeny Gains: *Bilingual Edugation' Curriculum.
. Development: Elementary Education: English: (Second
k ' Larfguage) : *Hispanic Americans: *Program - *
' Effectiveness: Program EValuation- *Spanish- s€aff
- Development .
IDENTTIPIF®S / Elementary Secondary Education Act Title VII- Limited

English Speaking: *New York Board- 'of Education:
Jpro1ect SABE NY

/- ' . ) v

- This is an evaluation report on the 191@-1980 school'
vear ,activities of a Title VIT progrém entitled Systematic. i pproaches
*o Bilingual Education (SABE) *hat served Spanish speaking students
in arades 1-5'in New York City. The report provides information on: °
{1) program goals and administration: (2) site selection°'(3) program
activities: and/ (4) staff development and staff ekpethpnce. Findings
from*si+e visits, .field interviews, and teacher/paraprofessional .
auentionnaires are summarized.s Testing procedures for studdnts are

- 'ou*lined and tables are provided which show student performance on
, tests measuring Enqglish, Spanish and mathematics achievement. Pre-

and post-test comparisons are also given. Conclusions from the
evalunation and recommendations for proqram improvement are offerqg at

.*he repor+'s erd. IAPH) . . } - ] v

3

s

) .
. - . ’
. ) - BN .

- . L

e . o . PR
/ . 2 ) : .

' - ; ‘ N 8
: ' . S

N
.

~

" s o o ool oo o oo o oo oo o o o o o o o oo o oo R R o ol oo o o ok o o sl o o o o e sk o sk sl ok ok ook ok

* Reproduc*ions supplied by EDRS are the best that can-be nade !

-k from *he original document. ’ g

9% 2k afe e e ok o oke ********************************#********t ********t**********m
. /



* '
-
|
" v
!
N 4
4+ .
. 1
e
.
- i L4
R
3
.

\ -
. ;
- 0 a .
N
A
. A
’ e At
4
" a }
/ -
n-.f&-'
A
. K3
A ’

k4
4
i)
W

Q . <

ERIC -

Aruitoxt provided by Eic:

Brooklyn, New York 11201

B
‘h
’ .
v ~
. -
N i b
1
o = ( v
"
B
u
r 2 .
- ALl .
L “
odd - .
.
Y' >
"
w
.
o -
J .
N e’ 4m .
& IR !
. 2 »
. .
l' — £,
.
Vo .
)
.
»
>
.
- L
-4‘-\
. .
Lo ‘
A}
\-
1
hs
Ty
¥
v e
7

Ofﬁde of Educational Emvazluation‘ v

New York City Public Schools
110 Livingston Street. . .

¢

-

A\ &



FINAL EVALUATION REPORT

ESEA Title VII ;

Grant Number: G007604866
ProJecf Number: 500f-42-07647

PROJECT SABE - - PROJECT DIRECTOR: .
EE o Lisandro Garcia-Marchi
1979-1980 o

Prepared By The »
BILINGUAL-EDUCATION‘EVALUATiON UNIT

Ruddie ‘A. Irizarry, Manager .
Judith A. Torres, Evaluation Specialist
Kenneth Berger, Ph.D., Consultant

-

i )
o ‘ § , ,
. ) A
NEW YORK CITY PUBLIC SCHOOLS — : _//f
OFFICE OF EDUCATIONAL EVALUATION . ' ;
RICHARD GUTTENBERG, ADMINISTRATOR. ;
v/
) - /
/
. / /
< o / ‘ r/
| /< - /
AN :

O



. /f,
/*
wl“ ' &
A S . v
TABLE' OF CONTENTS / o
. = {)u
a . ° ‘a, = | PAGF
. L. Intreductfon, .. . . ... .. e T 1
* Il. The Prdgram . ... . . . . R e e e e e 3
' -A. "Program Goals. . . . . e e e e PR T |
B. Program Administration . . . . . e e |
C... Site Selection . . . . viv v voo v v . . . B e e e . 4
“D. < Program Activities . . . .. .. .. .. ORI 7
E. - Staff Development and Staff ,
|  Experience in Project SABE . . g e e e e 9
© III. Evaluation Activities and’ Findings. . . . . . . . . L 12
- A.  Site Visits and, Field Interviews . . . . . . e e e 12 .
B. ,Jbacher/Paraprofessjona1 Questionnaire . . ., . . .. .. 14
C. “Standardized-Testing . . . ... ... ... I [
~ " IV. Conclusions and Recommendations™ .'. . . ... ., L3
¢5 " |
T ~ ’
’, .
)
3
1 «
%
: 4 |
3 v



»e

L :g ( iy . ,
N - [N t I - s " 4 ¢
‘:‘ ‘) ' e
* LIST OF-TABLES BT
i ' :
3 . » ! [ ] . ot
§ | o SR PAan*_
. Table [ 1str~1cts, Schools and Classrooms Particmaﬁng | A T
‘ .In Project SABE, 1979-1980. . . : . . ... 7Y .}.,_"r?_; By
. Tab!ewll Téacher Experienge-in SAB » by School A ’Q} ..ﬁ. 10
mﬂ‘a IlI' Comparison of Register Data and Number’ for’ Whom - ‘
Pre-tests and Post-tests (Were Available.. . '. e £ i
. Table Iv Engéish Reacﬁng Achievemgnt .. o o v v v v v e .. .22,
. . o T a2 .
Table Vs 8paﬁish Reading Achievement . . ¢ . . . .t ... 24
" Table VI ‘Mathematics Achievement . . ... .. ... ... ., Ler
\ - * ' . v s £
v L
) , . P ,
' \ __ S
. /{"l 1
- \ ":‘
B . . N
v . '
Qe B (\ K ' ‘
Y. T T
%
. o N " /// i
Gl SV
, 2
.4 / . .
‘(‘t-. o r ‘\ '
.u .



. ) ‘ ’ ’ B
." .t ; ‘L/ ! - ‘\; » .
' PROJECT SABE: - :
Co ‘ Systematlc Approaches to Bilpgual Education
R Project Diractor: : ,/—~Lisandro Garcia- Marvhl

Administrative Oftice:ﬁ/i". 131 Livingston Strapts
o ' ' C Brooklyn. New York 11201

Year of Operation: . - . 1979-1980, Fourth Ve ar of a
- e sF1vé Year Cycle . |
Number of barticipants:\‘ '°.,Approx1matgly 978 1n Qrades K«§,
. .. 7 807 Spanish domTpant “and 171
o ot - 7. CEnglish dominant | |
s Participating Sites:- .. Communityﬁﬁéﬁ”’ Districts M, 7& .
o .0 e-oand 12X, and ne on-pyblic school .
S ~ ' Atotal of 6 yc Is part1c1pate

| . INTRODUCTIGN

A . ’
W This report is. based upon the 1979 80 7/ jol yeay act1v1t1es of

A

‘r""*w 4
1

: the proJect entit]ed Systemat1c proacheé to‘Bil1n§ua] Educat1on (SﬂBE)
Project SABE was or191nal1y fundedifn the 1976'77¥ﬂk§ca1 year under pro-

ﬁ,bu xvisio s of Title VII of the Elemeﬂtahy and Secondary Education Act (ESEA)
;. withfthe comp]etion of currentrye r proJect activitdes, the fourth yea@ . ’h%
S \M? of . H fivewyeardfuqsing cyolggws conc]udedu : f; “ “r” e :
f :' o 2.;& o o L e “«:.;; : P o
MNP - Bi]ingual Educatfon was estab]ished as a separate admintstrative uni

. - w1th the deve]opnent of comprehensive b111n ual educat1on prograns gw';
~ Originally the Cengsﬁ';ﬂg Bi]ingua] Educat?%n was a maJogmunTt of the :
Board of Education s Division of Educationa] P]anningdgﬁd Supporf HoweverL

~ because of the growth of the number of studemis sgrve hy 1ts programs,

' B T >
- ” ' L ’ . Yy o
. e
b s - B
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The unit 1s now known as the Office’'of Bilingual Education and‘it reports'

~directly to the Chancéllor of the Board of Education,

a

, 'J.Prqiect SABE 15 a cantraily«based'prugrmn operating as a unit of

‘the Oft1ce of'Biiingual Educatfon and in collaboration with three

dacentralized community school districts (tsos): Csh 4 In'Manhdtten h
and CSD's 7 éwd 12 in the Bron§. Buring the‘past,year.'ProJeet SABE
served ‘a total of 978 studentS'in five comnunity schdols (pubiic) and
in pne non public school The maJority of student participants {N=807)
were of iimited Engiish speaking proficiency (LEP) and were $panish
dominant The remaining students (N=171) were English domin;nt. A1l
students served were enrol led in‘gredes K-5 1in schools that met the
socio-economic and'aeademic achieVement criteria established by-Titie I
of ESEA. | | -

~
¢

ProJect SABE is designed to provide both supportive services to .

. students and professionai Tn-service training for participating ciass- '
. room ‘teachers and paraprofessionais During the. past year, the Title

. VII program staff con51sted of one director, Qne assistant director,.

one ciericai assistant, 7 ciassroom pargprofessionai positions,\2 parent

trainers (parapnoﬁessionais), and 2 resource teachers; Thirty-twe tax-levy

. téachers - the schobis'pqrticipated as well. :Ieacher and paraprofessional

traindng was atcompiished;througn‘wprkshops and classroom supervision

and assistdnce- Iﬂ additidn, t;;.program coiiabbrated with Hinter College
and Lehman Coiiege,of the City University of New York to provide coiiege-
approved professionai deveionnent courses to participating bilingual

$
teachers and paraprofessionais

4
[ .



IT.  THE PROGRAM

. Pr)‘ an G
KR -~ The primary ohjective of Projact SABE 15 to tmprave the Tingutstic
and cmnphtutiona][perfennuncu of participating Timited English profictent
(LEP) and English dominant students. In arder to achieve this ubJau?ive.
a numbar of lnstrumental goals wera establishad for the pruieot yeav.
1nc|ud|ng' ¢ |
l. To use the stydents' native langudge as a means of
Instruction so that students will ba able to
' participate effectively in the learning process
2. To develop parallal English and Spanish languaqe skills 50
- that students wil] develop bi]ingua] prof1ciency
3. To develop a cadre of trained teachers and paraprofessionals!
who will be able to promote positive student self-image us
well as co§n1t1ve development. .
~ , ‘4.‘ To present workshops which will provide the parents with
‘ skills to promqte meaningful learning exper1ences that
will complement regular classroom activities.
5. To continue the development and eXper1menta1‘use of
. four educational manuals which will be produced'and
disseminated at the completion of the Fifth year of
the fund1ng cycle. One manual will be” prepared in
each of the areas of adm1n1stration, instruction,
'vteacher and paraprofess1onal training, and community

and parental involvement in bilingual education.




. Prqgggmykﬁmiﬁ}stratiun \
Project SABE is headed hy a prujeec'diruutuv who has overall
respons IDI1tty for all aspects of adwintatration and supervision of {
the Instructtonal, training, and fi:ual companants.  He has a¢laven
yoars of taaching and administrat {ve exparfance In the New York Coty
Schaol ﬁystan. .He‘pussesses New York State certification as a School
e\Adminfscratnv and Supervisor and has headed roject SABE since |ts

y inceptfon,

Tha adsistant director, who assumed that posttion during the current

S i(hOO] yeuv. can be (alled uppn to assist the divector fn all adminlatrat1Ve
‘ mdtters but has mafor vaspunslhilltie. in the (uanIthlnn of pupi) “
se\vices, in teacher and paraprofess fonal trninlnq. and thu dnvcﬂ(nmmne

and superv1sion of the parental {nvolvement a«fivitles, She has had a°

good deal of exper1ence In currfculum development and teacher trafninq

as wellxas classroom experience at the elementary level and in- Spanish

1anguage instruction

.
Both the director and assistant director are bilingual in English

and Spanish.

Site Selection

& The six school sites which housed the program during the
1979-80 schoo] year were unchanged from the prior year. These schooTs
were selected based upon recommendat1ons of the CSD super1ntendents,

o

district supervisors of bi]ingua] education, and parent advisory committees.

In the case of the. partic. "non “public schoo], the recommendation- of

Office of Non Pub]ic Schoo]s and ts advisory committee was obtained.




Each of the selacted schual districes (the man-publtc schoal 1s
gaographically thcated within the buardgrs er LS #4 1n Manﬁg(lan), has
A simblar athintc, vacial amd sdefa-acail WVIT NERA ST ‘Ihcy are Ciighiaad
primarily of Hispanic (Puevto Hican, Dotintean, amd Caban) and Hlack
“Anavican students.  these schaal distyicty have the Nghest percentaye
af Hlapanite stadents and are amorty the lowest 1o socla-ecomumie leval

fn New York City. .

fable | prasentsy the parttcipating sttes, and shows the graded servad,

au well as the number of classes participating in each yrade. .

{ . .

Articulatton with a vquety af adnfndstrative units iy an dmportant
o aspact of project admintstration amd development.  The project divector
and as 3tmtnnt director reqularly communicate with key nvmhurs af the
»pdrtiu1pat)wq cannun!'y school ditstricts, Including the &upurlnrvndcnt

deputy supvvlntvndeut and/or administrative assistant, dfrector of bilingual

aducation, teacher trafners, school principals, and cureiculum specialists.

The project director also maintains frequent contact with thefdirectors
_of bilfnqual education at Hunter College and Lehman College in order to
! provide: feedback from project tea&hérs and paraprofessionals, to make
recommendations for revision of courses, or to suggest new course o;ferings.
The program s}aff also collaborates with cher resource and training units
within the Office of Bilingual Education, and, with the New York State

" Education Department's Bureau of Bilingual Education to provide training

"~ . workshops ahd conferences. *
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A yavigly ulf autiglilsa P ludtoyg wiianfalioh sivhabiups, Hq{niué
agaaluny, Fiald dbagivdt tuia, Supgiivlaury wialta, and K‘JM,‘;gﬁw;“.
]
walvament activitlas are emglayed In udder tu hisIng abuyl fhe a,m_“?ﬁ?*v‘cﬁicn&
uf Tha pruygram gualas Ilatad sdhave Mesa 3 Eivitica will b Jdaf ;'mud

1it the fol biwlig sect Tuny

Taatrgction.  dnstructianal ativtltes a:le gedred Towarvd the Jdavelapment
af tmpraved skl s b ovdadiog, wi Uiy .mdl mathematlog, 43 well a3 the
enhancement of students’ attitude toward Tearning.  [RSTFUCUTon in 2013
aveas amt In wu;gr subjec (s 1s fFaren] tn both Englitah and In Swao =

e suc 13D studies currboulum has been edertohed toa L bude COmparal iy e

and mylittcultural parspes tivas, e Frogram atsng Tavused on the :

development and nurturing of a positive self o oncept through the study

ot the students’ native cultures.

I Tour of the a1 school sttes, classes have been qrgantzed with

At Teast a single parttctpating elasy untt for each grade from grade nﬁy
y ,

through Flve. Ay Table I indicates, tn both Comnunity “whaol. (€3) 1.1
within 50 44 and in the St P@ul School theeef 15 a4 single class par grade,
including klnd;rqarten} At Cﬁé anid L56% within 050 #7, whér@ thﬁfn‘ér@

no project SABE kindergarten ¢lasses, some grades contatn mord than a
single class. On the other hand, the two schools within CSD #12 ({544

and CS92) each house only three Project SABf classes. Uonsequently, most

of these classes contain students from two consecutive chronological grades.
. B .

'

‘The Project SABE classroom paraprofesiionals have generally heen

assigned on the basts of one per school -- the exception beknq €12l

t

W
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whefe two paraprofess1ona1s are a;signed In general, the paraprofessionals
ass1st 1n the 1nstruct1onaJ process by prov1d1ng 1ndiv1dua1 or small
group fnstruct1on while the o]assroom teacher is working with another
greup. A€gthe St. Pau1 Schookz the paraprofess1onaT‘WOrks a1one -in a
tutor?a1 settjng and students are pulled-out of ‘regular c1asses to receive-

_fntensive Spanish 1an uagefinstruction'fran the paraprofessiona1.
. . oo $- N - » - N

DR SR |
_Orientation»workshops Dur1ng the. f1rst weeks of the 1979 80 schoo1
.year,vd'ser1es ofRorientation sess1ons for’ staff were held. . = 7 .

“

The ProJect SABE adm1nistrative staff conducted one staff or1entat1on

;ession at each of the six part1c1pating schoo1s The agendas for these

. meetings included a description of the a) complete 1nstruct1ona1 program,- -

b) serv1ces and schedules of the paraprofessionals, c) funct1ons of the '
.Bi11ngua1 Resource Teacher d) site visits by the D1rector and Ass1stant
Director, e) prete§§§schedu1es and materials, f) procedures for order1ng
materials with Project funds, and g) procedures to be followed by those

taking SABE funded courses at Hunter College during the fall 1979 semester.

&

A separate meeting with a similar agenda was hehdjat each of the

three community school districts served by Project SABE.-
Sahp]e,agendas are included as Appendix A.

Because it was pbsstb]e‘to assemble the paraprofessionals as a group,
a separate orientatfon and training session was conducted at the central
offices for all of the project's paraprofess1ona1s; In addition to '
facilitating the handling of administrative matters, this set up the
procedure for the reoular monthly paraprofessional training sessions.

™
&

[
L



" In-Service Workshops and the Role of the:Resource Teacher. Two of

the funded positions that have not‘ﬁs yet been discussed are those of the

. . . [
resource teachers (teacher/paraprofessional trainers). These individuals

were charged with the rqspoﬁsip1lity of developing teaching materials,
provid1ngitéabh1ng demonstrations, observing classroom lessons and

act1v§ties, conducting small group seminars and providing general on-

the-job assistance and training to project teachers anq-paraprofessiouglk."

In general, they each spent two days per week in the project off1ce,f

developing materials and taking care of administrative matters and:oné

~ full day per week at eaéh of their three assigned school sites,"

-

In-service training in the form of meetings or wgrkshopé is offered”

to part1c1pét1ng teachers in the schools, or on a district basis. This
. : B i 4

training is offered on-sité by the resource teachers on-a regular basis.

Staff Development

- Data were supplied on the extent of profess1oha1, co]}egé level
education courses funded through Project SABE; Over the four prbject
years, thirteen current teachers had been funded for one or two.courses.
and thirteen others had earned between nine and thirty credits. Other
teachers funded by the.prod}am earned an approved Master's Degree.

Three paraprofess1ona1§ earned an apprdved Bachelor's degree funded by

the program. o | | -

Staff Exper1eﬁce in Project SABE,
The'project director voiced a concern with the loss of staff by
their moveﬁent to positions of greater respbnsibi]1ty outside of SABE.

This has probably had the greatest impact on two resourcé teachers, each

X \‘\\



of whom was dn.the first year of assignment. The classroom teééhers and

the paraprofessiona]s had generally continued with Project SABE for a longer

period of time. More than half of the teachers were in either their third
- or fourth year; about a third were in their second year, and about fifteen

percent were in their first year. de thirds of the paraprofessionals

had been in the program for three or four years, thé remainder allﬁﬁad

Joined SABE pr1or to the year under study. }

‘
i

Table I1 presents the éxper1ence of PrOJect SABE teachers in the.

project, by site.

TABLE 11 - e
Teacher Experience in SABE
by School
.. Project Experijence (Years)
School ) < 1 or 2 Jord -,
* . ¢S 121 - 3 3
S5 - 2 5
. CS 65 - - ~ 2 5 _
-~ CS 44 2 1
€S 92 2 1
St. Paul. 4 2 -

T
. ‘3,- .

. . Community and Parenta1 Invo]vement. Two of the nine funded para-

professional positions were dedicated t the function of parent tra1ners
Regular weekly meetings were schedgled/jur1ng the daytime and advertised f
at each of six school sites. . The purpose of these 'sessions was to conduct
educational and vocational workshops and to relate parent acitivities to
the activities of their children 1n'schoola' In this way parents could

become actively and meaningfully involved with their children 1n school




.
a ’ . .
- : BN -
R
- e >
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L

assignments. Not only wouid student ski]]s be reinforced but it waS"
hoped that students would dee the value that their parents placed on

their education. ' a . : . o

L4
3

Another way in which community involvement was established and

——

maintained was by holding an ‘evening orientation for_parents at each
// school site. It was hoped that this wou]d enabie working parents to

become more involved in the proJect S A

2 ° v ’ . ,I oA N
o Fie]d Observation and Supervision. In additioh to the informal c1ass-

réom observations conducted by the resource teachers, and‘the assistant
& .
A director, the dirlector also observed proJect teachers and paraprofeSSionals

The assistant director genera]]v'visited each school two to three
times per morth. The director a]so visited each teacher-and paraprofessional
during the school year. It shou]d be pointed out that formal authority for

supervisory observations re51des with each 1nd1v1dua1 prinaipal According]y,
1} S .

observations by ProJect SABE staff were informationa] and advisory.

\ : - . ot

. | . w
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II1, EVALUATSON ACITIVITIES AND FINDINGS <

7

A

Site Visits and Field. InterviewS"

]

, : _The evaluation design for the’ proJect inc]uded provision for field

visits so that the evaluator could visit c1assrooms and parent workshops,

-

and meet; with teachers, paraprofessiona]s and school administrators

' However, delays in processing of eVaTuation budgets resu]ted in the rather - . -

Jate assignment-of the project's. eva]&ator As a resu?t, this eva1uator s
first contact with ProJect S BE staff was after the midd]e of Magg 1980,
w en a meeting with the, assistant director was held. After that meeting,
'arrangements were mide to v1sit each of the’ sites A number bf—subsequent

.

~. meetings with, the Qroject director were a]so held. | T j‘ >

S ST RN s
v\. . ,“‘Ox\x ,_'_\7 . . ,\-; &, N .

Because of- the short amouht of time‘?éhaining in the schoo} year, .
\it was only" possib]e to v151t each site one time ‘ Furthermore, it was

'not possib]e to meet with the responsible administrator in eachﬁcase

-2 i

v because of their prior commitments. Nonethe]ess, th1S eva]uatér did
L ~ have the opportunity to meet with three principa]s and one ﬁh]ﬂngua]
coordinator at\different sites ' .l f . ,?’.,4(“ J
— - . R ‘ A ' 2

The find{hgs presented here refTect these meetings, diSéuésions
“with teachers, and observations made of c]asses and parenta] worEjhops.-
o Variations in the administrative climate from schoo] to schoo] we -
remarkab]e In two of the d¢chools, in interviews, the principa]s expressed
their opposition to the concept of bilingual "education. They favored
,instruction in English with Spanish to be taught as a second language. ‘
While they had accepted the services made available through Project SABE‘

hey were ‘not desirods of having a continuation of the proaect beyond 1ts

s12- 47




’ their rooms. This, in.itseTf, suggests,the1r overwheTmingTy positive
4 ] l

7 N |
scheduTedggompTetion date of August 1981. On the’ other hand the administra-
tion in two other schools strong]y advocated b111ngua1 education and this was .

clearTy reflected in the way that classroom instructiog was conducted

. The two schools at which it was not possib]e to meet with the principa]

‘were cTearTy much closer in ph1Tosopy to the latter, schooTs than to the

>

former ones. (This was. 1nd1cated 1n d1scuss1ons with teachers and in

obserying the conduct of 1nstruct1on.)
. | . Y

The impact of the administrative‘climate'upon teacher moraTe and *
. ¢ ¢ ‘. o ) . i "y
student perfonnance had not been identified for study. However,‘itj/ e

| -would be hard to imagine that teacher and pupil performance would be” \\\

: 1ndependent of -it. In the Schools where wdministrative support was

posit1ve, the number of PrOJect SABE cTasses and the1r enroTTments were -

: hfgher (See repommégyations for future evaTuat1ons) L }

A . ) 4( « T .
* P .

The use: of paraprofess1onaTs in the 1nstruct1ona1 process was Judged '
to be qu1te effective. Some worked wi th groups 1ndependent1y of the teachen L

wh11e others assisted in Targe group activities. " Some teachers expressed

" the strong desire for more continuous paraprofessiona] ass1stance in

: contribution, ~ N~ v

. o a
. , 0 A .
4 M

Visits to the sch00151were scheduTed o] that observat1on of the/

”parenta] invo]vemenf component coqu also be undertaken The group that

were v1sited ‘were compTeting a var1ety of handicraft prOJects and showed .

ev1dence of remarkable sp1r1t Nonethe]ess, the groups observed were

B ;reTat1Ve1y small (ranging from about 5-8iin size). - (It ,is unfortunate

., ’ - ]

‘that at one school, one ethn1c<groUp of parentS‘was reported'by staff
members to feeT‘sufficientTy "othof-pTace" by'the school's administration

“
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" that they abSenfﬁd themseives fraﬁ participation As Hispanic parents were.
not observed at the school, closer attehtion to this component is recommended A
s in the future,(see Recommendatﬁons) ' C0 ; N A

o F |
Teacher/Paraprofessional Questionnaire
As a result of discussions with the project director, ass1stant

trators in partic1pating schoo]s. a speciai "Teacher/Paraprofessionai
Questionnaire“ was deve]oped (see Appendix B% The instrument was

directqr, teachers, paraprofess10na1s and with non-Project. SABE. adminis-
designed to obtain information, on staff experience, .educatipgnal advance~

4 -~
-

[
~
\’ i’

’ment since joining the ProJect, attendance at and rating of Project

orkshops, assessment.of the quantity and quaiity of the specia] 1earning

materiais developed by ‘the resource teachers, frequency of visits by

ProJect SABE centra] staff and an. assessment of the attitudes of non-
‘ i , ‘ PO ;;‘I : C@

SABE schooT staff towa rds the Project and- towards bi]inguai education

t
“

e
. —

-

in,genera].
Jhe instrument was maiied to teacher& and paraprofessionais at their

>

A stamped;. pre—addressed return
-No provision could

& .
;,j< f schoo]s during the second week of June.
v enve]ope directed to the project evaiuator was suppiied
be made ‘for fo]]owing up of non- respondents, as the staff members cou]d not
be contacted once the schoois nere closed. h T .
P _ ,
Y - Jnfortunate]y, the questionnaire réturn rate was disappointingiy .
. < low. Responses were obtained from on]y 14 (36 percent) of the 39 c]ass-
) ‘ Staff“members expressed the feeling that the negative attitude of the X el
‘ principal towards the Hispanic parents was having an effect on parentai
' participation at the site , ; ~ ) :
=14~
&1.'1' )
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R room\syaff When the avai]abie questionnaire data were - compared w1th
T f !
m‘\ . those supplied by the ProJect SABE‘office, ig was apparent that newer
1 v B

teachers in the program were' underrepresented in the group that responded

';,? . to the" Questionnaire. As the number of respondents was sma]i, 1t was felt

that they might not be representative of . participating teachers and para-g
ES

professionals. As a resuit, it wak dec1ded not to present the data in

\

CNKG e
N P
1

tabular form. A brief summa ry of'the_outcomes fo]]ows.g

L ] S Te . ) :
‘Qutcomes, Teacher/Paraprofessibnai Questionnaire ‘ . ) ’;

“The forms that were returned have been- anaiyzed separateiy for

teachers and paraprofessionais \Ihe data sbggest that the paraprofessionais
typica]]y attended all or nearly a]] of thea onth]y workshops and rated ’
them as being extremeiy heipfui % On the other hand, the typicai responding
E teacher. had attended on1y two or three workshops and found them to be

\ o moderate]y ar somewhat he]pfu] Teachers also commented that 1t would .

tbe most he]pfui if more classroom teaching materiais could be supplied..
The proJect director 1ndicated to the evaiuator that one grade is targeted
“each year and is suppiied with’ a great deal of materiai. _Ddring this
year it was the fifth grade, and in 1980451 it wiiiibe the sixth grade.

o

¥

&
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étandardized Testing"

é

In order to gauge- the extent of student achievement during the ',
academic year, standardized tests of Eng]ish and Spanish’ reading and
mathematics were administered on a pretest/posttest basis The tests
were seiected from among - those available in the Cooperative Inter-American.

- (CIA)-Series published by Guidance Testing Associates.

Achievement in the deve]opment of Eng]ish language skills was measured

using the CIA-Oral Language Proficiency Test for beginning readers and

. the CIA-Test of Reading (Level I, II or I11) for more advanced\readers

Similarly, the CIA-Prueba de Comprension del Lenguage Oral and‘one of

the three 1evels of the CIA-Prueba de Lectura were used to assess Spanish

. oral proficiency and reading achievement In mathematics, the subtest

‘of the CIA-General Ability test’(Levei I, IT or III) was.administered

- to English dominant students and the- Spanish version was administered to

“Spanish dominant ‘students.

Changes in student performance were tested for statistica] significance
' and educationa] significance according to guide]ines estab]ished by the
_Jﬁ? New York City Board of Education's Office of Educationai Eva]uation

1) Statistical Significance was determined through the appiication

of the corre]ated t-test model. This statistica1 analysis
demonstrate3<whether the difference between pre test and |
' post -test mean scores is- 1arger than would be - expected by
chance variation a]one, i.e. is statisticaliy significant
This ana]ysis does not represent an estimate. of how students
| would have performed in the absence of the program No such

estimate could be made because of the inapp]icabiiity of .

-16-




test norms for this populatjon, and the unava1TaB111ty'6f;'
an ap}ropr1ate'compar1son group.

2) Educational Signif1cance was determined for each grade level

/

by calculating an "effect size“ based on observed SUmmary

statistics using the procedure recommended by Cohen 1

An effect size for the corre1ated t-test mode1 is an estimate -
of the difference between pre-test and post-test meanil_'
expressed in standard deviation units freed of.the,fn$1uence“

[
of sample size. It became desirable to establish such an

estimate because substaﬁtia] differences that dg;ekist

frequently fail to reach stat1st1ca1 s1gn1f1cance if -the

number of observat1ons for\eizzaunit of statistical analysis.

is small. Similarly, statistieally s}gnificant differences ;
-.often are not educat1ona11y meaningful '

Thus, stat1st1ca1 -and educational significance perm1t a

more meaningful appraisal of prOJect outcomes. As a rule

~.

of thuﬁb, tﬁe fdi]owing'efféct size indices are recommended

by Cohen as gdides to 1nterpretjng,eauéat1ona1 significance
- (ES): SR o
small ES

‘a difference of 1/5 = .20 &
. " a difference of 1/2 = .50 = medium ES
a d1fferenée of 4/5 = .80 = large ES

]

‘ldacob Cohen. Statistical Power Analysis for. the Behavioral Sc1ences
(Rev1sed Edition). New York: Academic Press, 1977 Chapter 2.

Tt
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Studentsawere scheduled for testing accord1ng to the following
des1gn .

Reading 1n!Engl1sh - _
A1 English dominant students in grades K-5 -
4Spanish domtnant students in grades-4;5 fr

Reading in Span1sh - 1' . .‘ﬁ . o .
~ A1l Spanish dominant students in grades K-5

k Mathematics -

All students in_ grades 1-5 R /

Before considering mean changes'{n sdydent performance, the number of .
students im each testing category and the number for whom pre- and post-

test scores were ava11ab1e W111 be compared ,These data are d1sp1ayed in -

'K

Table III.
TABLE III s
Comparison of Register Data and Number .
for .Whom Pretests and. Post-tests Were Avai]able
Test Student ~ Number on Number of Test o Percentage :
type . roups Register - Scores analyzed “ analyzed. e
nglish Englﬁsh PR e . R
“reading dominant ' ; i
L -+ 1n grades ) : ’ : ;
- ' K- _ 250 SR 171 ‘ 68.4 .
| Spanish '
Dominant
in grades . .
, 4-5 . - 311 231 . . 74.3
L ' Subtotal 482 - M8 7 o72.2
Spanish  A1T Spanish .
Reading - dominant Students . . : . '
in grades K-5 978 - 602" . 61.6
‘Mathe- A1l students ; ‘ | R
matics 1A grades S - ' o
1-5 926 662 . 71.5
€). « N ‘/‘
‘ At Lt . -
~18- ) /} - ro




R ?t
The percentage of students for whom scores were available ranged
: v §
from 61.6 to 74.3. Alternatively stated, the scores of about three to

four out of ten students were not available for‘anaTysis. .

Table IV shows the mean group performance by grade and test level on

“'the éhg]1sh language tests. ¢Statistics have been c0mputed for each grade

grougigg within test 1eve1 In each case, th& number of students as

well as the mean pre- and post;test‘scores (in raw score unitsf?éccompaniéd

by their_cor}espdnding standard deviations are presented. These are, 

followed bj‘the'aétua1 gqin_(difference'between the meah post-test. and

the mean pfe-test scores) shown by the group and the associated t-statistic
*as out]inedAabove. The last figures in the table report the pre-post

correlation (r), degrees of freedom df);gprobabi1ity gp), and educational

r
(ES) of thewéroup's berformanceL For this table, all of
: - S ' xS v

the findings were statistically sfgnificant (in most cases beyond the

significance

{001v1eVe1). The meanyscéféé of the Spanish dominant-students reached
~a moderate level of educatioha] signific¢ance while fhose of the English

" dominant students were ¥n the high range.

y

- The Spanish Tanguage test berformahce of student pérticipants is
presented in Tab]e;V.~ Here too, the results for each grade grodping
by test Tevel ‘reached statistical signif{cance. In nearly a11 case;;
- the ES statistic_was 1H‘the Tow td moderate range. The single exceptioq
to Fhis‘bccurred amang the fifth graders, whose performance was in the

high range. See Table V for a more détaiied analysis of these outcomes.

{
In mathematics, students in grades one through- five were ‘scheduled

for testing. The mathematics test data are summarized in Table VI. In

.

nearly all cases, the gains were significant at or beyond the .001 1evé1,

-
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The educational significance scores were in the moderate to high range.

As indicated earlier, it is difficult to properiy assess achievement
gdins w1thout having norms such as grade equivalents, percentiles or
standard,efores available. Nonethe]ess, the data in Tab]es IV, Vand VI
permit some year-to-year comparison to be made. This can be done by
Tooking at the performance of students in. consecutive grades on tﬁe
same test level. For example, consider the GA-2 level mathematics
performaﬁce of épanish dominant etudents in grades g and=3. The second
grade students had mean pre- and post-test scores of 9.61 and 13.64
respectively, while the corresponding scores for thirq éraders were 14,68
and 16.88. One can argue that the mean pretest score .for third graders 1is
a benehmafk against which the end-of-year performance of second graders ’
can be assessed. (Sinck some loss in the summer ménths might be expected

the post- test for the Tower grade could be expected to be somewhat higher

“than the higher grade's pretest.)

It is necessary to exercise some care in interpreting data in this
format for it is often the-case that ‘those in a lower grade who take the -
same level test es/those in a higher grade are relatively more able.
However, a comparison of pretest scores enables one to eontro1“for such

< initial differencee; An exemp]e of this is seen in the HG-3 level
‘mathematics performances of Spanish dominant students. In this-instance,
the mean pretest score of 16.53 for third grade students exceeds the pre-
test scores of the fourth and fifth graders. Obviously intergroup .
comparigons involving the third grade would be invalid. On the other

_hand, the between group comparison ofi.fourth and fifth graders suggests
that fourth graders made adequate progress when gauged against fifth

grade pretest scores.

-20- oy
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A sim11ar'énalysis of the remaining mathematics seores as well as
the Spanish lanquage and English language scores shows that, in nearly
all cases, the pre-test performance of the upper grade exceeded the
post-test level of the preceding lower grade. In some measure, 6113

suggests that student exposure to language over the summer may result

in continued development over that period, rather than a loss of skills.

Given thgsﬁ\var1ed outcomesy: it would be helpful to document
student growth over time, to better delineate the rate and shape of

student progress (see recommendat1ons on ]ongitudinal data collection).

¢ Tables IV, V a [ present student outcomes in tabular form, and

\deta11ed 1nterpreta of the data:

21- oo
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TABLE 1V

)

English Reading Achievement
Analysis of 1979-80 School Year Performance

o ~ by Language Dominance, Test Level and Grade#' :
La'hguage Test I ; , " . _-Pretest Ppsttest ‘- Mean ~ t
- Dominance- Level Grade Number  Mean SO Mean Sb  Difference Value r df p
- English 0c-1 - K 18 23.56. 4.51 29.67 3.24 | 6.11 ~ 11.04 .87 17 .00l
' R-1 1 33 33.91 16.83 44.27 16.55 10. 36 5,79 .94 32 .001
R-2 2 .21 43.24 15.80 53.52 13 72 10.29 6.46 .96 20 001"
3 11 72.64- 13.40 ~ 79.27 12.25 6.64 3.38 .88 10 .01
. ’ _Subtotal 32 53.34 20.50 62.38 18.03 9.03 7.14 .94 31 001
‘N 4 N - . » !
» R-3 4 29 36.48 13.86 43.14 13.69 6.66 8.62 .95 28 .00l
' -5 "5 ~n 47.80 13.85 '62.14 12.96 -14,20° 4,04 .83 4 .05
Subtotal 34 38.15 14.24 45,91 15.01 7.76 8.33 .93 33 .001
Spanish R-3 4 123 26.81 12.22 32.30 12.72 5.49 7.35 .78 122 .001
5 108 41.58 16.38 50.06 16.64 8.48 8.15 .794107 = .001.
Subtotal 231 33.72 16.08  40.61- 17.14 6.89 10.86 .83 230 .001
A discussion of these outcomes'appea_;.-s on the following page.
Ty
/‘\
28

- 00O

(S Yy

.01
.41
.01
.26

.60
.81
.43
.66
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Discussion, Table IV

As may be seen4in Tabie IV, English-dominant students invgrades K ~ 3 all nade gains in English which were
both statistically»and‘educationally significant at a high level. Kindergarten students ‘made significant raw
score gains of 6.11 points from pre- to post-test in Oral comprehension of Eng]ish First grade students achieved
gains of 10.36 points on level 1 of the Interamerican Test of Reading in Eng]ish Second and third graders, tested
with level 2 of the Test of Reading, made average gains of 10.29 and 6.64 points. respectively. Taken as a group,
students in these grades achieved gains which were judged to. be highly educationally significant

13
Fourth and Iifth graders were. tested with k‘ﬁgl 3 of the Interamerican Test of Reading. scoring average pre-

to post-test gains of 6.66 and 14.20 points, respectiVeiyfi Both were judged to beQOf great educational'significance.

} Spanish-speaking fourth and fifth graders were tested with level 3 of the Interamerican Prueba de’Lectura.
achieving average pre- to post-test gains of 5.49 and 8.48 points. The gains were statistically significant at

or below the .001 level, and were judged to be of medium to‘large educational significance.
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/ TABLE V ! ’
Native Language Reading Achievement
Analysis of 1979-805sthool Year Perfomance
hy Testx‘ Level and Grade
: B <
Lari?uage‘ Test Pretest Posttest Mean . t
Dominance  Level Grade  Number  Mean. SD  Mean Difference  Value . r
Spanish Co-1 K 23 25.30 8.01 . 27.48 4.80 © 2.17 1.76 .67
1 25 23.64 11.54  37.64 21.49 14.00 3.95 .57
Subtotal 48 24.44 9,94 32,77 16.52 8.33 3.96 .49
L-1 1 . 87 23.37 14.30 3520 23.24 12,23 7. 05 .73
- L-2 2 114 33.39 14.45 40.69 16.49 7.56 ' 8.13 .80
3 123 52.73 17.65 55.42 20.25 2.69 2.17 .75
Subtqtal 237 43.43 "18.84 48.46 19.87 = " 5.03 6.32 .80
. L-3 4 12 28.21 11.44 36.46 15.43  8.26 8.33 .71
' 5 109 41.71 23.30 53.33 25.24 11.62 ~ 11.55 .91
. Suptotal 230 - 34.60 19.25 44.46 22.28 * 9.85 13.81 .87
2 ' . -

A discussion of these outcomes. appears dn the following page.
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122
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120
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Discussinn.‘Tabla v

Table V presents the achievemont of Sna{/sh -spaaking students in Spanish language ski1ls. Student$ in
kindergarten, and some of the first graders. were tested with the intaramerican Series, Test of Oral Compre~
hension in Spanish. Students in kindergarten achievad raw score gains of 2, 17 points from pre- to post test,
which were statistically significant at the .06 ievel and were of small educational significance. Tha out-

“comes for the kindergarten students (a small pre-post gain, low score ranges and small standard deviations)

'suggest that there was insufficient differentiation,among students!/who appear to be functioning at the floor
oﬁ the test. Therefore, the outcomes shduid be interpreted with caution. First gradars tested with the same
instrument made average gains of 14.00 points from pre- to post-test, which were hignly ;tatisticaiiy and

~ educationally significant. The outcomes suggést that the pqpuiation tested is a complex one, with some

-g2-

' studen{z making gains at the iower range of the test. and qthers scoring at higher levels.

First graders with better-developed reading skiils were tested with the Prueba de Lectura, ievei 1. They
'scored a mean gain of 12.%3 raw score points from pre- tdipost test, which was’ significant below the 001

level, and was of moderate educational sigaificance.

'SecOndvand third graders were tested with level 2 of the Prueba de Lectura. Second gradérs made gains

which were statistically significant below the .001 levélc and were moderately educationally significant.




1

[ disaussion. Table' v (continued) . \
Y . - | | ‘
| rd yradersy echi%ved dverage pra- to post- test:‘pins of 2.69 points, Possibly becuuse of the large number

students reportgd, this gain was statistically significunt at the .05 level, and was Jjudged to be of small *
icational signif Ance. The small pre- to’ post~test gain and increasing standdrd deviations suggest that

' student popula Hon heing tested may be-a complex one, with the possibility of‘a group of students func-
ning at the ceildng of the test, white another group may be making progress which Is adequately nmdsured by

Ll

o
s level of the Q st, but s masked by the students performing at the upper range of the test. It is sug-
ted that, if thi

e i

']evel of the instrument 1s used for these students in the futdre. the data be analyzed by
i

rtiles to betteq determine if the distribution of scores 1s indeed bimodal. < The possibility that some

rd graders be tefted with a higher level of the test should also be considered in light of the o&tcomes of

‘recommended qu#rtile analysis. Lo .
g ’ ‘ ‘ '
-Fourth and fi&th graders were tested with level 3 of the Erueba. and achieved raw score gains of 8.26 and .
55 raw score p;ﬁnts from pre-test to pos t- test. respectively. Both gains were statistically significant

oW the .001 leyel, and were of moderate to great educational sigﬂificance I ) S\
3 ‘
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Language
Bominance

' Spaniih

| English

Analysis of 1979-80 School Year Performance
uage Ddminance, Test Lavel and Grade

TARLE VI

Mathematics Achlavemant

umber or Computation Subtasts)

by Lnng
Tast » Pretost
Lave)l  Grade  Ninber  Meap £§Q
HG-1 1 106 9.69°  1.19
WoL2 2 107 9.61 4.79
K 3 108 14,68  7.56
Subtotal 215 12.15  6.80
HG-Y 3 17 16.63  6.57
4 111 11.27  4.88
5 110 12.77  5.85
Subtotal 2318 12.34 5.62
GA-1 1 10 12.03  3.15

: 1

GA-2 2 21 - 11.05 2.22
3 13 19.23  3.32
ubtotal 34 14.18 4.83
GA-3 4 25 13.28  3.41
- 5 4 19.25 ~ 3.20
29 14.10  3.93

Sybtotal

Jogttest
Mean B}
173 3,09
13.46 b.46
16.88 8.06
16.27 7.06
18.76  6.63
13,76  4.42
12.72 5,92
15,95 5.70
13.83  2.52
16.05 3.22
20.85 3.31
17.88 3.98
16.00 3.00
21.25 2.87
- 16,72  3.46

N R
"

Maan ot
Diffarance  Value

2,04 8,02
4.03 11.44
2.20 - 6,06
3. 11 11,97
2.24 6.84
2.49 5.94
4.9 13.76
J.61 13.39
1.50 5.55
5.00 1.77
1.62 2.24
3.7 6.66
2.72 7.90
2.00 2.83
2.62 1

p

rooode

65 105 001
15 106 .00l
.98 107 .001
.85 214 001
98 16 .00l
.55 110  .001-
109 .o001

(9 237 .001
.84 39 ,901
.46 20 ' .00l

.69 12 .05
.74 33,001
.86 24 001

90 3 .05
.90 28 .00l
o8

— ) .
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Macussiun, tabie Vi »

Spantah=dominant students ware tasted th sathemat fos wlth the Intaramerican Sevies Tosts of Ganeral
Abitity (Spanish verston). For lavels | and 2, the Mumber (numero) subtest was administersd, and the o
putation subtest was admtnlﬁt@r@d for level 4, thus rvesulting in qgﬁtricuad score ranges of 0-15 paints on

lavel 1, 0-20 on lavel 2, apd 0-23 polnts on laval 3,

Yeta
RS
.)[

Students in grade | wera tosted with level 1, and achiaved a mean gain of 2,04 vaw score points from pre-

Lo post-test. The gain was statistically significant below the 001 level, and was determined to be of great

- aducational significanca.

ALl second and most third grade students were tostod with the number subtest of layel ? of the lest of
General Abillty The mean ach!evenmnt at pro-test was 0 bl raw score pulnta tor thu sacond gradava and
14, 68 points for the third graders. Post-test means were 13.40 paints and 16,88 points, respectively. Thus,
second graders achieved a mean gain of 4.03 pq!nts. while third ygraders scored a gain of 2,20, 'Bdth gatns

ware detannlnad to be statistically significant below the .001 level. The acht«vmnant of the second yraders

was Judged to be highly edu(atlonally significant, while that of the third graders was ‘of moderate educational

significance.

A small number of third graders;'andvall students in the fourth and fifth grades were tested with level
3. Achievement at pre-test ranged from 11.27 points (grade 4) to 16.53 raw score points (grade 3). Scores at
post-test ranged from 13. 76 (grade 4) to 18.76 (grade 3), with mean gains ranging from 2. 24 in grade 3 to 4.95

29

an
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Discussion, Table VI (continued) “ g

. . "
in grade 5. A1l the gains were judged to be significant below the .001 level. Students in the third and
fifth grades made gains which were judged to be of great-educational significance, whi]e the fourth graders

showed improvement whjch was judged to be of moderate educational significance.

r

English-dominant first graders were tested with the Engiish version of the Test of General Ability, level
1. "The group achieved a mean gain of 1.50 raw score points from pre- to post-test, which was determined to be
statistically significant below the .001 level, and of high educational significance. This finding should be
taken with some caution, since the level of significance found may be at least partially a product of sample

size, small standard deviation of the distribution, and the high correlation between the performance of students ’

at pre- and post-test.

- o
Second and third graders who were dominant in English were tested with level 2 of the same instrument.

At pre-test, achievement ranged from a mean of 11.05 at the seccnd grade to a mean of 19.23 for'the third
grade. Students in second grade achieved a mean gain of 5.00 raw score points from pre- to post-test, whi]e
third graders averaged a gain of 1.62 points. The performance of the second graders was found to be statisti-
cal]y significant beiow the .001 level, and of great educationa] significance, while the small gain reported

for the third graders was found to be statistically significant below the .05 level. This level of per-

formance, however, appears to be at the cei]ing of the suytest used, thus restricting the range of student

A

achievement.
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Discussion, Table VI (continued)

Fourth grade students were tested with level 3 of the Test of General Ability, achieving a mean gain of
2.72 points from pre- to post-test. This gain was determined to be statistically significant below the .001
level, and highly educationally significant. The high ES rating, however, may be partia]]y due to the small.
size of the standard deviation of the distribution of scores. The sma]] number (N=4) of fifth grade students
tested were achieving at the ce111ng of the test, making gains’ of 2.00 raw score points from pre- to post-
test. The small (and decreasing) standard deviations further suggest that these students were functioning at

the top of the test at pre-test, and hence could not demonstrate much growth This level of the test clearly \\“\

appears to be too easy for th1s group of students.
C _ | e
It appears that the re]iabflity of the -instrument is low due to the restricted range of items. ' As

the 1imited number of items are not. criterion- referenced the 1nstrument may not be optionally congruent w1th
the curricu]um, therefore 1imiting the ability of students to exhibit growth on the test. It is suggested that |

an a]ternative 1nstrument be selected (See Recommendations).



~A. Conclusions

‘mentation of the program at those sites.

o ‘ IV. CONCLUSIONS -AND RECOMMENDATIONS

i
I

Project SABE has functioned for four years as a program to develop lin-
guistic and computationa] skills of 1imited Engiish proficient and Eng]ish
dominant students in three community schoo] districts Through the parti-
cipation of c]assroom teachers and paraprofessionais, instructional services
are provided to the target students. To facilitate the development of the
target population, Project SABE provides supportive services to students and

in-service training'for the'instructiona] staff. As a mature _program, Project

SABE has-contributed materiais to participating teachers and paraprofessionais
3Qﬁ5in aimost all the. eiementary grades. Student outcomes, as revea]ed by the

L results of examisfat1ons _given on a pre- and post mtest basis, have been gen-

eraiiy statist1cai]y and educationaiiy significant Another indication of the
maturity of the program is the fact that most of the particioating instruc-

_tional staff has been with the proaect for more than three years, lending

-consistency to the implementation of the program.

Onh the other hand, visits‘to schools and discussions with staff also
suggested that the philosophy of or approach to biiinguai education may vary

considerab]y from site to site, w1th possible imp]ications for the imp]e-‘

b

o

~ Given the above discussion, the following recommendations are offered:

B. Recommendations '

1. Student Performance Given the avai]abi]ity of severa] years of

/

student achievement data on comparab]e instruments,,it is recommended that the

program establish a iongitudinai test database so that year-to-year and long-

term growth of student participants can be traced.. As apprbpriate'oubiisher-

-31-
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supplied norms are not avajiab]e for this student popu]ation, this would

permit the construction of lTocal norms for the assessment of student achieve-
ment. In addition, as student rates of ]earning are not 1inear, especia]]y in
the Eng]ish deve]opment of LEP students, ]ongitudina] documentation of achieve-

ment wou]d provide .a more sensitive measure of grpwth ‘
¢ ' o - ‘J - +

It is also recommended that thefprogram-estaﬁiish'procedures:for the

collection of unifom attendance data;andf?ncludeoattenﬂanceqcrfteria among

s e ) SF

its objectives. ' L } ;

, ., _

Given the number of students for whom achievementidaté"here not reported,
-it 1s - recommended ‘that the program attempt to fo]]ow up on those students, and
make an effort to supp]y as complete data as possibie on the students who
part1cipated in the program. Mgre compiete infofmation on the,characteristics

of students being served shou]d make the interpretation of student outcomes

s

more mearmingful. S
; L e e ,Lg,-x_-.
§ . N ‘a . u

The results of student outcanes 1n mathenatics indicate that the subtest
being used to assess student growth is nd% re]iab]e«becabse of the . ]1mited ’
number of test items. The restricted range ]imits-the ability of students

to demonstrate growth on the test,’ masking actua] sfudent iearning it is
L3

recommended that the program consider an aiternative instrument, such as the

NN

Comprehensive Test of Basic Sk11]s or»the Ca]ifornia Achievement Test (available

in Spanish), which test a greater range of ab1]1t1es

e “ P o ’ * '

¢

-.2. Schoo] C]imate JIt is recommended that fhture eva]uations examine

schoo] climate factors, 1nc1uding approaches to or phiiosophies of bilingual
education held by the administration at the various sites The possible impact

of such factors on the imp]ementation of. the program should be considered as

4 [ y
L . £ .

C

ﬁ F.' e ' ) T
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well as the possibility of selecting alternative sites in future years for

those séhoo]s where local goals conflict with project objectives.

As school climate factors do vary, and may have implications for student
pékformance, it is recommended_that a subanalysis of the student outcomes be

performed by site on an experimental basis.

3. Staff Training and Staff Characteristics. Given the late administration-

of the staff quest1onna1re and the difficulty of follow-up on miss1ng responses, - -
it is recanmended that a staff questionnaire/needs assessment be conducted early .
1n the year to gather 1nformatjqn in the_area of teacher characteristics and
néeds._'In addition to serving evaluation purposes, the instrument should bé

useful in assisting in the planning of staff development activities.

It is reconmended that an effort be made to see that funded college level
- courses are available to staff on a more equal basis. At present, there is

considerable variation in the distribution of courses taken.

=

4. Parental Involvement. The evaluator was able to observe only a few of

the parent Workshops offered. Although the number of attending parents tended -

to be small, the groups observed were enthusiastic. Despite the difficu]ty of

encouraging parents to participate, this component has heen we]]-received; and .
* its expansion is strdng]y’recommenqed. Joint sessions with parents and-chil-

dren might be.an additional way of intensifying parental participation.

o

5.  Program Imp]éméntation; It is hoped-that the program will provide
mbre complete documentation of agtivities in 1980-81, to more adequately and -
sensitively réf]ect the program's scope of work and its achievements over the

funding period. For example, a re$ource file could be'maintained on an on-

-33-




going basfs, containing drafts of manuals, agendas of meetings, summaries of

staff characteristics, and other information.

6. Dissemination. It is hoped that the program will facilitate the

sharing of materials and curricula developed during the years of the funding |
period, either through the Evaluation and Dissem1nat1on Assistance Cepter (EDAC)
or other d1ssem1nat1on sources. New programs ‘would benefit from Project SABE' s

“experience, effort and commi tment. ;FZ

7. Evaluation. Finally, it is recomme’ded that the 1980-81 evaluation
_ of Project SABE focus on the evolution of thesprogram over 1ts funding cycle.
Possible areas of 1nterest would include student outcomes over time, staff
characteristics, methods and materials deve]oped and parenta] 1nvolvement, as
well as the interaction of site character1st1cs with the 1mp1ementat1on of the

program.

X
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APPENDIX A

BOARD OF EDUCATION OF THE CITY OF NEW YORK

Office of Bilingual Education

PROJECT SABE
SYSTEMATIC APPROACHES TO BILINGUAL EDUCATION -
€8 COURT STRRET, BROOKLYN, N Y. 11201 . ROOM 908
TELEPHONES 896.8366 - 596.83687

Awilda Orta- . . - LIGANDRO GARCIA.MARCHI
Director , . DiRECTOR
: : . Gladys A. Ramirez
RE: Meeting with Parent Trainers assggraNT oiRECTOR
DATE: Friday, November 30, 1979

PLACE: Project SABE Office
66 Court Street, Ram. $08 -
Brooklyn, NY 11201

TIME: 2:00 P.M.

AGENDA |
1. Paraprofessional Wor kshop ' ’
2. Pare@}al Involvement Activities :
3.0 Project SABE Orientation Meetings

Place: Saint Paul
Parents Room

DATE:  Deceémber 4, 1979 '
TIME:  9:30 A.M.
PLACE: Community School 5

. Parents Room
DATE: December 12, 1979

TIME: 9:00 A.M,

4, Parents Advisory Committee
5. . Month_ly Report, logs, vpayroll
6. Schedule of Activities

7. Projected Activities




Auilda Qrta
*  Dbirector

)

IToxt Provided by ERI

BOARD OF EDUCATION OF. THE CiflY OF NEW YORK . -
Office of Bilingual Education

PROJECT-GABE |, .
- SYSTEMATIC APPROACHES TO'BILINGUAL EDUCATIPN

68 count sTREXT, oRboNsAN, N v, 11201 . RooM Boa -
| TELEPHONES#PE.n3608 . B96.0367 ‘ ,
!' et :

e .
A
2~ S .
~ va,‘_l." :
BEOF -

Third Project SABE Paraprofessional
Training and Orientation Session
School Year 1979-80

1. Administrative mattars
a. College attendance forms

=
LISANDRO GARCIA.MARCIN 3,
pinzcron . “§

Gladys A. Ramirez
AIISTANT DIRRSTOR

b. Payroll forms (Please see Ms. Noemy Hernindez
_ if you owe us any forms)
c. Request for salary increases if you qualify

.

2. Puerto Rican lHeritage Week Activities,

' based on approved college credits

-

C . 7 -
d. Grades reports for the Spring and Summer 1979

a. Dates for activities at Project SABE schédls
b. Project SABE special projecis by paraproiessionais.
¢+ Puerto’ Rican Educator's Association Essay Contest

3. New structuyra of the 0fficc of Dilizmguzl Iducztion

School Year 1979-80 ]

_Mr. Lisandro Garcia~ Marchi - Project Director

4. Greetings from Ms. Awilda Orta - Director, Office of

Bilingual Education

5. Workshop topic: " Como ensefiar el concepto de medidas

Presentor: Ms. Gladys A. Ramirez

a nivel de tercer y cuarto grados"

'

Assistant Director - Project SABE

6. Question and answer period
;

* k% & A k % %
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ROARD OF EDYCATION OF THE CITY OF NEW YORK

Office of Bilingual Education

PROJECT SABE
BYSTEMATIC APPROACHES TO BILINGUAL EQUCATION
66 COURT STREET, BROOKLYN, N Y, 11201 . ROOM 807
TELEPHONES 596.6386 . 396.8347

N N
7 Awilda Orta- y . LISANDRO GARCIA-MARCHI-

'~  Director _ Meeting with Projecti SABE ' oinecron
' " . Participants at C.S. 5 :

£
R JUSTINO RODRIGUEZ
ASSISTANT DIRECTOR

DATE: September 19, 1979

AGENDA

e et — o—" —

1. VWelcome and Introductions

- 2. ?roject SABE program at C.5. 5 : : /”\\\

a. Instructional component
b. Language usage

€. Readiup program

3. ParaprofessionalJservices and duties . ‘ ‘ '//
o ‘ (s

#  a. Schedule .
b. Monthly training
c. Release time

4, Bilingual §esource Teacher Position

~+ 5. Procedure to order materials

>

6. Schooi‘visits by Director and Assistant Director

7. Commun1ty and Parental Involvement Component ' . .

)

8. Teachers attendlng Hunter College during the Fall 1979 term sponsored
by Project SABE

9. Pré-tegting of students (Schedule and procedures)’

10. Open - additional items for discussion® )

>
s
B
.
1
1
H
13




PROJECT SABE EVALUATION ' : APPENDIX B

L - - - Teacher/Paraprofessional Questionnaire
Naﬁg ' I ' : School
| Teacher _ {(Chéck one)’ Grade/Class
Paraprofessionall
/’\ Ve

‘1. For how many years have you been teaching at Your present school?

2. For how many years have you beep part of Project SABE?
- 3. What is the total number of years that you have been teaching?

4. Describe any other related experience that you have had.

[

5. What wasﬂyor highest degree and number of credits beyond the degree’
when you began working in Project SABE? )

[ Highest degree --- year number of credits beyond degree

6. What is your current degree and credit status?

Highest degree ~== year number of credits beyond degree

7. Of the college credits that you have taken, how many have been paid
for with funds from Project SABE?

8. During the past year, how many Project SABE workshops have you
attended? : )

V4

9. What is.your overall rating of these workshops?
extremely helpful _ '
moderately helpful

of some help

of little or no help

[1]

10. ' To what extent have the ?roject SABE resource teachers supplied you
with special learning materials that they have developed?

a great deal

'a moderate amount

a little

not at all

I l/

11. How would you rate these resource teacher developed materials?

: extremely good : .
moderately good ' -
falr . Y, 3 - ' :5‘
- poor '

.
Q : . _ . _ ‘
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12. For how ﬁéhy class pétiods per Qeek does éggroject SABE paraprofessional
. work with your class? _ (To -be completed by teachers-only)
13. Dﬁriné the past year, about how many times have you been visited by the
a)’prpject directo: ” o .
'b? assistant/director

¢} resource teachers

14. How does the non-SABE stafg of your school‘feel about Project SABE?

e

15. How do they feel about bilingual'education in general?

<

16. Are fhere ahy other comments about Project SABE that you wish
- to make? ] :

=

#a




